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position, and reading, attainment in other branches of the
curriculum, conduct, and character,1 the rating of teachers,
are all made the objects of precise measurement expressible in
cold figures. Another example, which to most Europeans
would appear a more promising one, of the application of
scientific method to the study of education, is seen in the way
in which America attacks the problems, many and varied, of
educational administration. In England, experience and
ordinary common sense are supposed to be a sufficient equip-
ment for an educational official, such as an education officer
or an inspector. The contrast with America is complete,
There, educational administration is made the subject of
systematic investigation in the greater teachers' colleges and
university departments of education, and definite courses are
offered for the benefit of persons aspiring to become prin-
cipals and superintendents. Moreover, the professional staffs
undertake systematic surveys of the educational needs, present
and prospective, of areas whose authorities apply for such help.
The expert in The above examples go to show that, speaking
America and in broadly, America believes in the scientific
England expert, whereas the Englishman's natural
tendency is to distrust him, and to rely upon
empirical and common-sense methods. The explanation of this
difference appears to He partly in the fact that, happily or
unhappily for her, America has no traditions in the sense in
which England has them. In a country in which huge cities
have grown up within fifty years, and in which magnificent
efforts have been made to keep pace with these rapid growths,
so that the dangers of an ignorant and multi-racial democracy
might be averted, it became a matter of sheer necessity to pro-
ceed on scientific lines-. A social structure which had been
created by the application of scientific methods had to be
1 See Studies in Deceit, and Studies in Service and Self-Control, by
H. Hartshorne and H. M. May.

